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Disclaimer

Conformément au réglement (CEE, Euratom) n°® 354/83 du Conseil du 1er février 1983
concernant I'ouverture au public des archives historiques de la Communauté économique
européenne et de la Communauté européenne de I'énergie atomique (JO L 43 du 15.2.1983,
p. 1), tel que modifié par le réglement (CE, Euratom) n° 1700/2003 du 22 septembre 2003
(JO L 243 du 27.9.2003, p. 1), ce dossier est ouvert au public. Le cas échéant, les documents
classifies présents dans ce dossier ont été déclassifies conformément a I'article 5 dudit
reglement.

In accordance with Council Regulation (EEC, Euratom) No 354/83 of 1 February 1983
concerning the opening to the public of the historical archives of the European Economic
Community and the European Atomic Energy Community (OJ L 43, 15.2.1983, p. 1), as
amended by Regulation (EC, Euratom) No 1700/2003 of 22 September 2003 (OJ L 243,
27.9.2003, p. 1), this file is open to the public. Where necessary, classified documents in this
file have been declassified in conformity with Article 5 of the aforementioned regulation.

In Ubereinstimmung mit der Verordnung (EWG, Euratom) Nr. 354/83 des Rates vom 1.
Februar 1983 uber die Freigabe der historischen Archive der Europdaischen
Wirtschaftsgemeinschaft und der Europaischen Atomgemeinschaft (ABI. L 43 vom 15.2.1983,
S. 1), geandert durch die Verordnung (EG, Euratom) Nr. 1700/2003 vom 22. September 2003
(ABI. L 243 vom 27.9.2003, S. 1), ist diese Datei der Offentlichkeit zugénglich. Soweit
erforderlich, wurden die Verschlusssachen in dieser Datei in Ubereinstimmung mit Artikel 5
der genannten Verordnung freigegeben.
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CSUMEARY - . . -
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!By virtue of a Rééolution(l).adopted oh'9 2’1976,'thevCouhcil and‘
hlnlgters of Educaulon approved a first action oroﬁramme in the
‘field of cducation. The achlevemcnt of equal opportunities Ior

free access to éli'forms of educatlon.was gtated to be an egsentlal'

aim of the education policies of all Kember States (Point IV 20).-

' It was further. agfeéd thdt'an exchange of'QiCWS and'expcriencé on .

.. concepts and trcnds should te organlged at Communlty level in ordcr s

“to 1dent1fy ,p901flc areas in Wthh 301nt actlon might be undertaken N
(P01nt v 21) B T L R VS S

e

. s S ' e
The present docunent concerns the posltlon of glrlg in the secona ‘
1evcl of educatlon. " This initial focus on the theme of equal
~ opportunltles for girls must be seen in tho w1der context of -
‘ Commun1~y actlon to achleve cauallty of trcatment between men and

.- women workers, as already rccognlsed by hember States(z)

-

-

The Co.munlcatlon cqntalns the nna1y31s nade bj the Commlsqlon on'

‘the basis of an expert's Trep ort (3) drafted 1n collaboratlon w1th »

liaison o{flcers deulynated by each Llnlstry of Educatlon. , The ,

Communlcatlon uunm3r1°e° the cxtent, tjpe and character of 1nequalltles
s arising in the- secon& levol education of glrls, propoocs area of coxﬂon

coﬂccrn on hhlch cooperatlve actlon should be prepared 1n the llght of

the meeting of the Council and the hlnLSycrs of Dducatlonpon
M27‘quember, 1978. . - o . '

I _'-\ -_‘,‘ ’ ’ h .o -

’

- )Touolutlon of 9.2.1976, OJ ho. C\38 of 19 2. 1976 L

(2 )Dlrecblve on eunl troatmnnt as’ regards accobs to empIOJment,‘,”
vocational training eeee.s OJ No. L 39 of 14.2.1976 and '

partlcu1¢rlJ Counc1l Declaratlon 2a .on this Dlrectlvo.

: f.(3)Roport by Dr. Elleen BYRhV to be publluhed shortlj.
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EQUAL OPPORTUNITIES IN EDUCATION AND TRATNING TOR GIRLS
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INTRODUCTION - . .

. IN_THE 10-18 AGE RANGE - @ . .- e

- policies of all. Member States and its 1mportance must be ,
,-stressed in conaunctlon with other economlc and soc1a1 poll ige,

I

'1.“The.eohieveﬁent'of equal oppoftunities ¢£ free access to »

all forms of educatlon 1s an essentlal alm of the educatlon :

R T L Rl

Rt 2

Council of 9 february 1976. (1). ‘The resolution provides moreo§ﬁ~

,,that "an exchange of VLQWS and experlenoe on Eoncepts and . trcho

'concernlng measures to be taken to unprove the preparatlon

gfrom educotlon to worklng llfe (2)

-will: be organlsed at Communlty level in order to 1dent1¢y

SDClelC ereas 1n which joint actlon mlght be underte[en"
(P01nt Iv. 21) .The need for specific-actions to ensure - ,
equal educational ooportunltles for glrls wa;s made expllclt\
in P01nt IIT.1 (c) of the resolution of 13 December 1976

!
.-

of young pconle for work and %o Ia0111tate thelr transxtlon

'The theme of equal educatlonal opportunltleo for glrle must
“be seen - in the wider context of Communltv actlon %o achleve ,
",equallty of trearment between men and wcmen wprkers. Comman1+"
\lerectlves on eaual pqy (3) and on equal treatment as reg rds
"acccss to emplojment vocational trainlne, promotlon wnd _'
worklng condltlons (4), together Wluh the draft dlrectlve on -

equal treatmcnt as regards 8001a1 securlty (S) focus on the

'.removal of dlsorlmlnatory legal provmslon and praotlce

OCOOCOO

o e @

® o

- in order to aohleve equalltj of opportunltj in oOClety"' Lklo:ff?
statement of pr1n01p1e forms Point IV.20 of the resolutlou of 1
" the Counollfand of the Ministers-of Eduoatlon meetlng ‘within tho

B N

(" ooo/ooo

JoN° C 38 af 19,02,76 ¢« oo o el R
Jo KO C 308 of 3C.12.76 -0 L L -
Jo NO L 745 of 19.02.7¢ - . o

g. N° & 39 0f 14.02.76 = - ¢ .

N° C 34 of 11.02.77
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The more general theme of inequality, as opposed to discrimination, betwecn
men and women in the enployment flOld vas taken. up in a Commlss1on memorandun

of 12 February 1975. ,‘ In the last few years, partlcular attentxon has been

. paid to the removal of 1nequallt1es in the provision of vocational training

"for women. Pogltlvo action has bqon taken by the Durovean Social Fund,

initially in the context of its pllot projects hnd studies and more recently
by the creatlon of a specific caicgory of 1ntervcntlon for vocational
tralnlnb prorrannes for women (1). = The ?uropean Centre for the Development
of Vocational Tralnlng in Berlin is also dnvotlng its attentlon to the
situation of women workers. ' / '

’

Action iﬁ tho ficld of employment and vocational training can however only

p&rtlallj compensaio for those 1nequa11ules whlch affect the caroer chances

of women during mhelr formatlve years bofore tnelr cntrv into working life.

The Lembor utates have recqgnlzed that progress towards equallby of treatment

in the field of vocational training is'closely 11nk0d vith the qucstlon of
) equallty of opportunltJ for girls and boy" in the fleld of educatlon and
vocatlonal tralnlng (2).

; \ , oo , ; : . o
The purpose of this Communication is to summarise (3) the extent, type and -
character of inequalitios arising in the education and training of firls

in the Becond level of cducatlon, that is, in the approximate age range of

10 to 18 ycars. It secks to identify specific areas in Whlch joint action

 may Yo unuertahen within the Comnunltj. In thisg contcxt,»full account

has been taken of work in the fiecld of_educational equality for firls by

’,‘1nternatlon4l orpanluatlona uucn as the Council of Europc, the OZCD, the ILO,

v

ULﬁbCO and the Noralc Counc1]. B P

(1) 0.J. WO, L 337 of 27.12.77

(2). Council Declaration 2a’ refcrrlnv to the Dlrectlve of 9 2 76
‘ (cf. footnote 4 p.l).

’

(3) This qummarj dravs on a rcport on the eauallty of education and tralnxnﬁ
for girls in education prdépared by Dr. Eileen Byrne, an expert appointed
by the Commission who worked in consultation with llaxson offlcers
do,l ﬂated by eoch Ilnlﬂtry of Education.. .
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The second . lovel h prov1des an- approprlate focus because it is
at thls stage of - schoollng that pupils have to choose between

~different types of school, or different courses or programmes
.- within schools ; some of these choices are dlrectlj related to

laterxr opportunltles for vocatlonal tralnlng and empIOJment.-

 Almost all countrles introduce some form of spe01f1c preparatlon

~ for the world of work, including careers guidance; to puplls

- -

in the range from about 13 to 18, The debate on . co-educatlon is

. more pertlnent at secondary level since proprotlonately more

,second level than primary schools" are 51ngle sex. It is also

at secondary 1evel that the onset of full puberty - earlier forro
girls than for boys - sharpens the 1nf1uence of female and malef '

. ,adult "models" on the attltudes of young people. o

6.

The focus on the second level of educatlon does not detract from

"the 1mportance attached to the formative 1nf1uence of pre-school
" and primary schoollng. The field of pre—school educatlon is alrcadj
under review by the Dducatlon Committee on the basms of the -

February 1976’ resolutlon, whilst the area of prlmary schoollng

. can be examlned scparately at a 1ater stage.

Te

Slmllarly, the’ empha51s on the role of the educatlon system ltuElF\

'1n the achievement of equal’ opportunltles for\glrls and women does

not detract from. the 1mportance of factors external to the

'reducatlon systeme. The influence of the family, of the local socio~
_.economic- env1ronment, of varlous cultural and religious tradltlons,

of the behaviour of the peer group and of condltlonlng bv. the
mass medla and the lelsure industry are among . the factors Whlch
are’ recognloed to have a profound 1nf1uence on the behav1our

and aSPlratlons of . young ‘people.. The educatlon sector cannot

Change soclety but noér does 8001ety provzde an allbl for 1nadequ101

' w1th1n “the educatlon SJstem.

;e

_The present 1ntent10n is therefore to examine those barrlers 5
*h“hcerxng the achicvement. 01 eauﬂl opportunity in. seoordLrJ Tleve:
. education for both sexes Wthh are’ alrectly related to or. are Q::V‘

 of the education system, since these are the barriers which cen be .

altered removed or lnfluenced by eduoatlonal authoritles. d.

~
- R . . .-
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THE CONTEXT FOR POLICY DEVELOPMENT
9. Edﬁcétional authorities are increasingly concerned with the problems
. of under-achievement by glrls. It is w1dely recognized that in,
the modern world, and partlcularly in the 21s%t century for which
children are today being educated, education should give both-
men and womcn'the right of choice . : choice to work full-time or
~part-time,wchoice‘to be the breadwinner or the principal home="
.-based parent; choice to alternate roles at different.sthges of
marriage and careers. The current economic situation does not
diminish the responglblllty of schools to educate all pupils
end not only boys for economic employment for part at least, if
) not most, of their llves. Conversely, all young people, hoys as
well as girls, need to be equipped %o ‘share responsibility for .
domestic affajrs and the bringing up of young children., It is -
furthermore recognized that .education must be offered to each _
- c¢hild in accordance with his or her actual, not assumed, personal
gifts and 1nd1v1dua1 needs, rather than on the basis of any
other’ preconcelved notion such as sex, colour or origin,

w

.
' e

10. “The overall plcture of second level educatlon is, However, one

of widespread unﬂcrachlevement by nglSe This is partially
evident from the general p?rt1c1p1t10n rates of girls in the
first and second cycles of second level education, which vary

. considerably between countrles. ‘More significant are the sex -
“differences’ 1n participetion in the ulffernpt levels and types
of schools and courses, Predlctably, these differences are more

" marked during the second ‘than the first cycle,

. . R . L o .

11¢ So far aS'second/levél vocational =2nd technical educatidn aré

concerned .Y, the overall participation rates of girls are
mainly much lower than those of boys, Most. vocational and technical

LA P ’

Y . c ) »




tranung that is followed by glrls tends 1n ‘many countrles to v ‘
- be geared to tradltlonally femlnlne sectors of employment, ‘
~1nvolv1ng skills with llmlted transfer value, Moreover,: if
- given the choice, girls often opt for shorter courses with lower
~level quallflcatlons than those generally attained by boys. |
In countrles where tralnlng\demands outstrlp supply, ‘more garls' o
fall to flnd tralnlng places than boys.", e o

[N
v R

12.,Nefertheless, asiregards'“academiC" Ormgeneralleducation%_ ;~~.’

| "the“initial pfoblems of access‘or actual'pafticipation do not‘ ,

' appear to be the most 51gn1flcant "In most though not all countrleo,
'glrls' part1c1patlon rates, in tradltlonal prewunlverslty academlc
»courses elther equal or exceed those of boys. Such ev1dence as
" is available suggests, however, that glrls tend o 0pt for - '

shorter courses in the second cycle or to.leave school w1thout o
,.‘hav1ng completed long second oycle courses. ThlS is directly '
related to the lower recrultment level of girls to hlgher',f
educatlon, which 1s still common to all countrles. A senarate~
Acause for concern 1s the sharp sex typlng of studles chosen by L

- girls enterlng hlgher educatlon, which is clearly 1nfluencod by

‘the pattern and condltlonlng of sccond levcl educatlon.‘,,-

*
-~

13, The sex differences sumnarlzed above may be seen 1n the w1der
| :context of the many other factors 1nfluenc1ng educational-
,tachlevement _such as social . class, linguis tic background, ethnlc
”orlgln, residence in rural areas etc. Though sex may be a less
decisive single factor than soclal class for 1nstance, the
'_cumulatlve effect of. several factors of 1neaua11ty creates bpeclal
needs requlrlng urgent actlon.} R L T ,;\_.‘ )

e S
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14,

154

160'

AREAS OF COMION coNCERN . R
Verious factors o bérriers‘can‘be identified within the education
systems, which either directly or indirectly impede the achievemen
of greater equalitye. These barriers may occur within the structure
and organisation of second level education; within the curriculum
or,more intangibly, within the social and psychological environ-~
ment of.the}schools where teachers can play a significant role.

‘These different areas for action are examined in turn below. °

ot*ucture and or"anlﬂﬂtion

Th=.organisation Of'singie sex schools can brovide a structural
barrler to equality insofar as girls' schools may offer more
limited curricula . or fa 0111tlps, particularly as regards traditio
wale dominated areas of study, such as mathematics, science, .

>tcchnical‘crafté and technology. This is a form of discrimination

which finds its most explicit - expression in those eases where
courses and schools of vocational and technical education and
training continue 9 be designed and reserved exclusively for
one sexe ' | | |

The introduction of co~education‘can remove certain barriers to
educational opportuhitv,.by providing egual access %0 all curricu

facilities and to staff for all subaect_, and by establishing a

basis for improved social educat;on with the aid of a teaching

force of both sexes. A hasty commitment fo the’ lntroau"t¢on of

co—education can however fail to meet its obgectlves and actuallJ

reinforce sex stereotyplng, if +he necessary reuource° and
xpcrtmse are not made avallable.

. ' ’ Lo L L, ' N ..
| _ L LT CveeSens



7. The 1ntroduct10n of co—educatlon is clearly moxre problematlc'
in those countries where the control of single sex schools does
'not lle wholly\w1th the state. In such cases, certain barrlers
;may be reduced by requlrlng that a mlnlmum basic currlculum

»

. with approprlate fac111t1es is made avallable and that teachersl.

" of the opposlte sex are not excluded. It can be added that manJ

-4p051t1ve results in dlmlnlshrng sex-stereotyplnv have been '

achleved in s;ngle—sex schools.-

l'Although there appears to be an acceleratlng trend towards
‘the 1ntroduct10n of unlversal co-educatlon in the. Communlty,,‘
_there is no clear cut. v1ew on a’ pollcy for 1ts general appllc—-‘

~ation. In ‘any event, the 1ntroductlon and ‘the management of

co-educational schools remalns a live polltlcal issue throughout

the Community, Justlfylng further 1nvest1gatlon based on the

' comparatlve experience of dlfferent types of 51ngle sex and

19,

co~educatlonal schools,
’ ' !‘;,

Further barrlers maj be found w1th1n the structure ot second

'level educatlon,gwhlch act as, serlous motlvatlonal d1s1ncent1ves %o
'boys as well as glrls. Those systems whlch prevent, adolescents
. from remalnlnv w1th thelr peer group as theJ move up through

°chool by requ1r1ng whole school years to be repeated, tend

. to encourage many young people to leave school prematurely.

Slmxlarlj the rlﬁld separatlon .of. dlfferent courses or programmes,

.~ vhich can make transfers between courses 1mp0551ble in practlce,:‘

can also relnforce dis affection w1th school life among

/dthose with . Low notivation. This .is. partlcularly serlous in those

_educati onal ystems where specralﬂsatlon can begin alreadj in the .

first cycle of second level educatlon.-These problens are- beglnnlng

- to be recognleed, and greater flex 1b111ty has characterlsed The

Vermous recent reforms of second 1evel educatlon 1n t 1€ Communlty.

, t o, L ’ . . ) B . . ' ’ - ‘ ) 5 ‘ - o / -, -
N . ; « '.. e . oo o . ) o . 000/ 900 - .
. . o [ ) , , .
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Spec1al programmes whlch cut across ex1st1ng structures can be

used to- promote equallty,and partlcularly to help the most:
dloadvantaged of girls. The concept of p051t1ve dlscrlmlnatlon

is beglnnlng to be applled in a number of countries with regard .

to vocatlonal tralnlnﬂ where the aim is to maintain special
programmes for glrls in tradltlonally male dominated areas until ne¢
trends can.be esftablished to enab e glrlo to catch up with their -
male peers. Slmllar initiatives in the first cyele of second. level
education and in the field of educaulonal and vocatlonal guldance

. could equally .be envis aged. : o '," :

21,

Curriculum

>

:Irrespectlve of the structure of schools in second level education

jcurrlculum orgaplsatlon is a- frequent obstacle to equality of

22,

opportunluJ. On the one nand, any system of premature specialiéati
which enables girls to discontinue such basic subjects as mathemat
or physicel sciences by an.open option or choice system limits the
later choice of opportunities in further education, training and
employment. On the other hand, the organisation of parallel
urrlcular optlona betweeq technical crafis and domestic crafts ac‘
as a severe obstacle to equalltv in later educational aohlevcmenu

and employment. Domestic crafts, so often the cption of the less

demlc@lly £ifted girls, frequently have very little rclevanoe 1.
emplovment. Conversely the poqsibi’itv to avoid an optiooIin

~domestic educatlon 1mp11c1ty enoourages many boyo to refuse to
;recognlze their domo°t¢c and famJIJ respon81b1¢1tles in later 1;*(

2

The defnrmen+ of onnc¢a¢1satLon ‘and the establis bment'ofva

compuisory and balanced oontra’ curriculum up to. the mlnlmun .
hoo; leaving age, o nnlch cptlons can be added, can make

a con3¢deraole cont*;outJOu to offering girls (and boys) a

bct*e* IOund“blﬁﬁ for later ch01ce of third lnveL education or

¢

o/

ane/ ausn



for tralnlng for cmployment. Current trends in currlculum -
reform with the 1ncrea51ng empha81s on a technologlcal element '
in the core curriculum- can usefullJ dlmlnlSh %he tendency to ;
regard technlcal education as.a male preserve. Educatlon in

" pers onal relatlonshlps, soc1al roles and the duallty or 1nter-

rw;chanveablllty of domestic and external adult: respon51b111t1es_

in marriage ‘can usefully replace lower level domestic skllls--“""/
‘and be introduced as part of the compulsory currlculum for ’

. both sexes.'-__"_ ,gfpp_f ,'._ Lo e T e e

230

-

The w1despreed setlsm and sex role stereotyplng of educatlonal N
media and teachlng materials is perhaps the most obvious
'eurrlcular barrier to equal educatlonal opportunlty as well as

- being an adverse social’ 1nfluence depre551ng glrls' motlvatlon o
“and asplratlons. Some Nember States have begun to take steps_,.»
to rev1ew teachlng materlalsxln thls light and in some cases L

to issue guldellnes for the prcductlon of new materlals. This

‘ 1s a valid exerc1se even in countries where there is. no central

g control elther of currlculum content or. of educatlonal materlals.

PL

" The teaching foree' I T *~\H‘ L

Lany of the soc1a1 and psvchologlcal factors Wthh have ‘an 1mpact "
on.girls"' educatlonal achxevement and career asplratlons lie- \
ouu51de the area of 1nf1uence of educatlonal authorltlos. Wlthiﬁ
.the school env1ronment however there is consmderable scope for

-counteractlng rather than re1nforc1ng those behav1our patterns

. which sprlng from Social condltlonlng about sex roles. The‘teac‘qluu

- force in its Gay to day contacts with girls end .boys has’ a pri-
. v1legeu opportunlfy £o compensate for external perceptlons_of,

_ for example, woman's domestic role and of "men's work" end “women's

" work!, Teachers ; parflcularly those 1nvolved in personal

‘,counselllng and vocatlonal guldance, can be made more sens1t1ve
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to certain psychological and developmentai‘factors such as
girls?! earlier physical developmenf, parental influences, girls® .
lack ¢f ambition, their desire not'to outshine boys in adolescencé,
'etc. In-service tra ining programmes as well as initial teacher _
. training courses can be used more exitensively 'to equip teachers
and those 1nvclved in vocational guidance to overcome some of
the adverse'effécﬁs~of implicit sex«stergotyping ~in the curriculwmn

« The achievement of a better sex balance in the feaching force, as
feéards'thevsectorfof employment (nursery, prﬁmary,'cecondary),
the areas of study (humanltles,_sclences, craftq) and most '
partlculqvlv ‘bhe level of authorlty, could have an even moro profow
influence on the perception of adult models ‘by children during thei
fo*matlve years. In some countries there has been en ‘actual decline
_1n the proportlon of Wﬁmen holdlnv senior pesitiong over tbe last
ten years, frequently as a result of reorganisation and the
introduction, ironically, of co«pducatidn. Similariy there has
been a tenaency to polarloe the roles of men and women: teaﬁherﬂ
in -the admln; trative duties involved in large new gchoolq; Teacher
redeployment has become a major element in the . plamming of mahy
- natlonal educational policies‘as the teachigg force declines with
fthe falﬁ'in'the birthrate, This now prov'des an'opportunity for-
positive ‘staff development programmes to achlﬂve a bettbr sex
»balﬂnce in the tcachlﬁg force.

)

Data and avnlied research

« .There i3 still too little research evidence on where girls are
in the egucaulonal system, wnat their relatlve achievements ure
and in what wgy thelr motivation and development differs from ’
‘that of boyse. There ig an urgent neéd for a coordinated and planner
programme of rééea;ch'and for all educational'statistlcs to, be

.

~

. , . 0T o.u/ooo
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.d1v1ded by sex at least for the next decade,ln order to allow
i more effectlve monltorlng (and to contribute to breqklng some
“of the mythology which surrounds the sex inequality debate). .
" Surveys into pupil achievement, curriculum orgenlsatlon,or .

school government and management could now always 1nclude an.
examlnatlon of sex dlfferences. ' .

” Iii. RECOI.’:MENDATIONS FOR Ac‘norx’

;,i_

' 27. The achlevement of greater equallty of opportunlty for glrls 1n"

educatlon is a long term obaectlve to which educational author1t1e°_

o . :.can.meke a major contribution by aduptlng.educatlonal structures,
B “curriculum and staff policy. These are sensitive areas for action,

given the interplay of legal, administrative and attitudinal - -~
" factors, As yet there is in the Communify remarkably little'-f

research into or practicazl experience of snec1flc measures f_

designed to resdlve the problems outlined aboves Cooperatlve

actlon in the field of reeearch and developrment could therefore :

" make a useful contributlon to the achievement of thls obgectlve
in the Meaber §- -tes. o N R

4 - Co- . ~

U 2817 IS THEHE?ORJ PROPOSZD THAT : -

.. @ programme for c0051de*at10n by the Coun01l and by the Mlnlsvers

. of Education meeulng within the Council =nould e d*awn up to
"‘,foeue on.the following tOplcsfwhlch have been 1dent1f1ed as of

v

" . common concera ¢ . - . o . L

a) the management and lmplementatlon ‘of co-educatlon

[

‘o guldance ;

c) thefdesign of co}e curricula and the introductien of new

éompulsory subjects such as technology,ehd home-management HE

“

. o . . . . - . . : . % ‘ . . . ..../... .

;.b) the de51gn of comnens tory programmes °ne01flcally for glrls -
‘in the first cycle of 'second level educatlon and 1n vocatlonal
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d) the creation of new staff development poliéies,'designed to
“achieve a better sex balance in the teaching force, particularly
in the context of policies.for teacher recruitment and promotion

e) the désign of new training modules to inorease'the awareness )
of teachers-an&;guidance'personnel of the social and psychologicse
factors involved .; - : '

f) the imprb%emﬂnt/of data'and~reééarch on educational‘eauality’

for girls and the exchange of 1nformatlon on this cubaect
' between Member S atcs. '




" ANITEX

T .

' Action'

unal opportunltles in educatlon and tralnlng for glrls‘
1n second level educatlon). -

.

~ Pinancial and staffing implications - AR s

.

>ﬁ 2;‘ he°d1n* w1th1n bud"et line

1. Budpet ling S

v ~i\_:; S

-

392 nxpendlture relatlng to actlon 1n the f1e1d of educatlon. -

Ttem 3920 p01nt 21 3 (Equal ooportunxtles)

':3. Leﬂﬁl vase g ’_:'. ' B R ‘fi :  ;-,;

4 . . )

)

Resolutlon of the Council and Hinisters of Educatlon meatlng w1th1n

the Council on 9 February 1976 comprising an action programme in.the
. field of education (0.J. C38 of 19.2. 1976) in particular, paragraphs
.. Iv 20—21 of the Reoolutlon whlch read O C

'20.
" to all Torms of education is an eseentlal ‘aim of the o

~

Tve aohlevcnnnt of equnl opportunlty for free access .

“education policies of all the kHembor States and its )
importance must be slressed .in conjunciion with other e

.'economlc and social policies, in order to achleve,

.equallty of opportunlty in 5001ety.

‘\,

In addltlon to the actlon taken in each Heﬂber State,
"an exchange of views and. experience on concepts and -

~frends will be organized at Community level in order

to identify specific-areas in which joint action
might be unaertaken. _This exchange of views w111
‘focus 1n1t;a11y on the followxng queutlon

8,) ‘-c-“-oo- 7.‘.}",; ‘ . “‘. .. . ,

*

" b) the'organizaiion of cowﬁﬁisoryAébcénﬁary éducation’

. 'in such a way as to give all children tne opportunlty
 to uevelop thelr full potontlul.
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4. Objectives of the action. - S EE -,

" 4.1. Gcnnr 1 ob1oct1veq

PromotO'equal opportunities for free access to all forms
of education and facilitate the orsanisation of compulsory
"secondary education in such a way as to give all children,
“and especially girls, the opportunlty to develop thelr
full potcntlal. . N : :

4.2. Spe01f10 objectives

. a).”Contribufe to an exchanpge of views and experience on-
concepts and trendq in this field;
! , .
b) Prepare, on the vasis of a more precise polltlcal »
) - mandate, proposals for 301nt actlon.

5. Iinancial jiaplications v

>5.0. Implicationc for expenditure
‘,None over and aoove what has‘already béen envisaged in the
corresponding chapter of the draft budget for 1979.

Sele Imollcotlonq for resources

Not applieable.

- 6. Findncing
6.0. ~ 6.2.  Financing po 9101e by means of approprlatlon° referred
to in the relevent chapter of the draft budget for
1979 (50,000 EUA maximum). )
- 6.3 - Appropriations to be entered in future budgets: none on the
basis of the present communication. ' '

T.  Sunplementary information concerning staff necessary for the
-implasentaition of tne action

_Ahot uDDliCuble since lt 1sia questlon of a preparatory actlon durlng
~Ahe 1979 flnan01a1 year. . . ; , .



